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2. (a) Explain the growth of Hasidism in the time of Baal Shem Tov. [30] 


Baal Shem Tov, or Besht as he has become to be known, was a charismatic leader and founded what 
is to be called Hasidism inspiring people to worship God and keep his commandments in a simple 
but joyous way. Overall, his energy and vision started a revolutionary and populist movement within 
Judaism which provided a new direction to Jewish thought and revitalised worship, characterized by 
both singing and dancing.  


The growth and development of Hasidism in his life time was not easy. There were clear reasons for 
Basht to develop Hasidism but also challenges that he faced in the early days. 


One of the reasons that Hasidism grew was that there was the pressure of the ‘Enlightenment’ 
movement in the 18th century whereby Jews were faced with modernisation that could have meant 
a loss of identity through assimilation into the changes in both thought and culture. This was, for 
many Jews, a make or break situation and the attraction of maintaining strict Jewish traditions, but 
also embracing innovations that did not directly challenge this, was appealing. 


In addition to this, during the 18th century in Europe, Jews were facing anti-Semitic riots and specific 
pogroms which often led to a loss of faith and practice of Judaism amongst Jews through fear of 
being targeted. It was also difficult for Jews to live, worship and study in traditional ways due to the 
overtly unique and different nature of Jewish dress and lifestyle.  


However, in the midst of all this emerged Besht; Baal Shem Tov was a charismatic leader who 
inspired people to worship God and to keep the commandments in a simple but joyous way through 
singing and dancing. It could be claimed that this had the effect of revitalising Judaism and arguably 
was a morale booster for many oppressed Jews and so had a major impact on the growth of the 
movement that soon came to be known as Hasidism. 


One of the new developments Besht promoted was to adopt a new prayer rite that stressed the 
importance of sincere prayer and the practice of spiritual attachment to God (devekut). Besht also 
modified the liturgy of Judaism; he introduced recitation of Psalms on the Sabbath with prayers and 
recitations in the vernacular (the Yiddish dialects of the particular areas). It was almost like a stand 
of solidarity within Judaism, by a modernisation within, without compromising traditional values and 
practices. This made Hasidism a popular refuge for Jews and helped its growth. 


For Besht, the original leader, the role of leadership became vital. The appointed leader was known 
as a rebbe, or, tsaddik meaning ‘righteous man’ and became more of a central figure than the 
traditional rabbi. The rebbe was to be both a charismatic leader and spiritual guide, known more for 
his saintliness and being a religious mentor than for his learning, unlike the traditional role of a 
rabbi.  The rebbe was also believed to be the channel through which the divine grace flows in order 
to bring blessings. Therefore, having a close relationship with the rebbe was essential. This focus on 
the leader as one to turn to and depend upon was also a vital feature that explained the growth of 
Hasidism. 


Although there was opposition to the Baal Shem Tov’s movement in the form of the Mitnagdim and 
Orthodox Jews who found Hasidism revolutionary and religiously liberal, this only served to make 
Hasidism stronger. To make matters worse and to add to external persecution of Jews, there was 
also a challenge from within Judaism, through the active role taken by the Gaon of Vilna, the anti-
Hasidic Talmudist, in initiating steps to oppose Hasidism through excommunication, leading to 
further persecution, verbal abuse, and violence. Despite all the challenges and persecutions, 







Hasidism did grow and the opposition to it appeared only to serve the contrary effect of making it 
stronger. 
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2. (a) Explain the growth of Hasidism in the time of Baal Shem Tov. [30] 


In this essay I will write about Hasidism and Baal Shem Tov and explain how it has developed 
including its distinctive features. 


Baal Shem Tov was born as Israel Ben Eliezer. His parents were old and he was brought up in the 
Ukraine. At an early age he became an orphan and grew up in poverty. He was taken in by a Jewish 
family and went to the local Jewish elementary school. The Jewish virtual library states: ‘He would 
wander in the fields and forests surrounding his home and seclude himself, pouring out his heart to 
God. Young Yisrael had an unusually strong emotional relationship with God.’ 


Overall, there is very little detail about his early life as the encyclopedia says ‘The Beshṭ’s life has 
been so adorned with fables and legends that a biography in the ordinary historical sense is not 
possible.’ We know more about his adult role when he became involved with the synagogue as a 
caretaker. This gave him the the opportunity to study and develop in Judaism and he attained an 
outstanding level of knowledge in the entire body of Jewish knowledge. Despite this achievement, 
he lived a very simple life and the local townspeople were completely ignorant of his status. 


He then got married but unfortunately and very sadly his wife passed away. Following the death of 
his wife he moved to a town near Brody where he was given a job as a teacher, teaching very young 
children. It was in Brody where he met Rabbi Ephraim of Brody and the Rabbi was so impressed with 
Israel that he gave his daughter, Leah Rochel, in marriage to Israel. Rabbi Ephraim sadly died but his 
wife’s brother Gershon Kitover was a major scholar and also a Rabbi. Gershon was not impressed 
with Israel at first because of his meagre appearance. Together they moved away to a small 
mountain village and Israel became a kept man whilst he spent his time in study and worship. 


Finally, in 1734, at the age of thirty-six years, Rabbi Yisrael emerged as a self-proclaimed holy man 
and was given the name Baal Shem Tov which means master of the name because of his excellent 
reputation and then he moved to the Ukraine to live. 


Besht, as he came to be known, was a charismatic leader and he inspired people to worship God and 
keep his commandments in a simple but joyous way. His influence spread quickly through Ukraine 
and through to Poland. Characteristic of his teachings were a simple lifestyle and singing and dancing 
in worship. His movement became known as Hasidism which means ‘piety’ and reflects the idea of 
living a pious life that centred on prayer, a love of God and love of others.  He taught that even the 
simplest Jew could access the teachings of Judaism as found in the Kabbalah. 
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UNIT 3 – Option C: Judaism -  Mark Scheme 


 


Positive marking 


 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 


Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 


 “Candidates could include some or all of the following, but other relevant points   
should be credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 


Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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A Level Generic Band Descriptors  
 


Band 
 
 


(marks) 


Assessment Objective AO1 – Section A questions      30 marks 
Demonstrate knowledge and understanding of religion and belief, including: 


 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 


5 
 
 


 
 
(25-30 
marks) 


 


 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response shows an excellent standard of coherence, clarity and organisation. 


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Insightful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 An extensive range of views of scholars/schools of thought used accurately and effectively. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 


4 
 
 
 


(19-24 
marks) 


 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Purposeful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 A range of scholarly views/schools of thought used largely accurately and effectively. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 


3 
 
 
 


(13-18 
marks) 


 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Sensible connections made between the various approaches studied (within and/or across themes where 
applicable). 


 A basic range of scholarly views/schools of thought used. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
2 
 
 
 
 


(7-12 
marks) 


 


 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Makes some basic connections between the various approaches studied (within and/or across themes where 
applicable) 


 A limited range of scholarly views/schools of thought used. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 


1 
 


 
 


(1-6 
marks) 


 


 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and examples. 


 Little  or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Very few or no connections made between the various approaches studied (within and/or across themes where 
applicable) 


 Little or no use of scholarly views/schools of thought. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B. A maximum of 3 marks should be awarded for a response that only demonstrates 


 'knowledge in isolation'. 


0  No relevant information. 
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Band 


Assessment Objective AO2- Section B questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


 
 


(25-30 
marks) 


 


 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the question set. 


 The response shows an excellent standard of coherence, clarity and organisation. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in context. 


 Confident and perceptive analysis of the nature of connections between the various elements of the 
approaches studied (within and/or across themes where applicable). 


 Thorough and accurate  use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 
 


4 
 


 


 
(19-24 
marks) 


 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 The response shows a very good standard of coherence, clarity and organisation. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analsysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 
 


 


3 
 


 


 
(13-18 


marks) 


 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 


2 
 


 


 
(7-12 


marks) 


 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason and/or evidence. 


 Basic use of the views of scholars/schools of thought, appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Some mainly accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 
 


1 
 


 


 
(1-6 


marks) 


 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Some use of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication.  
 


0  No relevant analysis or evaluation. 
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2. Explain the reasons for the growth of Hasidism in the time of Baal Shem Tov. 
  [AO1 30] 


 
Candidates could include some or all of the following, but other relevant points 
should be credited.  


 


 Baal Shem Tov (Israel ben Eliezer) was known for his meditative nature who, 
despite being a poor orphan, became a great scholar and mystic. 


 During his lifetime Jews were facing anti-Semitic riots and pogroms and this often 
led to a loss of faith. It was also difficult for Jews to worship and study in 
traditional ways.  


 Baal Shem Tov was a charismatic leader who inspired people to worship God 
and to keep the commandments in a simple but joyous way e.g. through singing 
and dancing. It could be claimed that this had the effect of re-vitalising Judaism 
and this Hasidic (‘pious’) activity spread throughout Poland and the Ukraine. 


 Hasidism adopted a new prayer rite. Baal Shem Tov stressed the importance of 
sincere prayer, the practice of devekut (attachment to God) and that people 
should always have God in their thoughts; with proper use of prayer, one can see 
the divine as it is manifest in the creation. 


 Baal Shem Tov modified the liturgy; he introduced recitation of Psalms on the 
Sabbath with prayers and recitations in the vernacular (the Yiddish dialects of the 
particular areas). 


 The rebbe (tzaddik/righteous man) became the central figure. The rebbe was a 
charismatic leader and spiritual guide. The rebbe was known more for his 
saintliness and being a religious mentor than for his learning (unlike the 
traditional role of a rabbi). The rebbe was believed to be the conduit through 
which the divine grace flows in order to bring blessings, therefore having a close 
relationship with the rebbe was essential. 


 The movement of Baal Shem Tov became known as Hasidism (piety) which 
indicated the importance of living a pious life that revolved around prayer, a love 
of God and love of one’s fellow man. He taught that even the simplest Jew could 
access the teachings of the Kabbalah. 


 There was greater emphasis on worship rather than the traditional study of the 
Torah as this appealed to the less educated who might previously have felt 
excluded from the religion. 


 There was opposition to Baal Shem Tov’s movement in the form of the Mitnagdim 
and Orthodox Jews who found Hasidism revolutionary and religiously liberal. 


 
This is not a checklist, please remember to credit any valid alternatives. 


 
  












2. (a) Explain the growth of Hasidism in the time of Baal Shem Tov. [30] 


Baal Shem Tov, or Besht as he has become to be known, was a charismatic leader and founded what 
is to be called Hasidism inspiring people to worship God and keep his commandments in a simple 
but joyous way. Overall, his energy and vision started a revolutionary and populist movement within 
Judaism which provided a new direction to Jewish thought and revitalised worship, characterized by 
both singing and dancing.  


The growth and development of Hasidism in his life time was not easy. There were clear reasons for 
Basht to develop Hasidism but also challenges that he faced in the early days. 


One of the reasons that Hasidism grew was that there was the pressure of the ‘Enlightenment’ 
movement in the 18th century whereby Jews were faced with modernisation that could have meant 
a loss of identity through assimilation into the changes in both thought and culture. This was, for 
many Jews, a make or break situation and the attraction of maintaining strict Jewish traditions, but 
also embracing innovations that did not directly challenge this, was appealing. 


In addition to this, during the 18th century in Europe, Jews were facing anti-Semitic riots and specific 
pogroms which often led to a loss of faith and practice of Judaism amongst Jews through fear of 
being targeted. It was also difficult for Jews to live, worship and study in traditional ways due to the 
overtly unique and different nature of Jewish dress and lifestyle.  


However, in the midst of all this emerged Besht; Baal Shem Tov was a charismatic leader who 
inspired people to worship God and to keep the commandments in a simple but joyous way through 
singing and dancing. It could be claimed that this had the effect of revitalising Judaism and arguably 
was a morale booster for many oppressed Jews and so had a major impact on the growth of the 
movement that soon came to be known as Hasidism. 


One of the new developments Besht promoted was to adopt a new prayer rite that stressed the 
importance of sincere prayer and the practice of spiritual attachment to God (devekut). Besht also 
modified the liturgy of Judaism; he introduced recitation of Psalms on the Sabbath with prayers and 
recitations in the vernacular (the Yiddish dialects of the particular areas). It was almost like a stand 
of solidarity within Judaism, by a modernisation within, without compromising traditional values and 
practices. This made Hasidism a popular refuge for Jews and helped its growth. 


For Besht, the original leader, the role of leadership became vital. The appointed leader was known 
as a rebbe, or, tsaddik meaning ‘righteous man’ and became more of a central figure than the 
traditional rabbi. The rebbe was to be both a charismatic leader and spiritual guide, known more for 
his saintliness and being a religious mentor than for his learning, unlike the traditional role of a 
rabbi.  The rebbe was also believed to be the channel through which the divine grace flows in order 
to bring blessings. Therefore, having a close relationship with the rebbe was essential. This focus on 
the leader as one to turn to and depend upon was also a vital feature that explained the growth of 
Hasidism. 


Although there was opposition to the Baal Shem Tov’s movement in the form of the Mitnagdim and 
Orthodox Jews who found Hasidism revolutionary and religiously liberal, this only served to make 
Hasidism stronger. To make matters worse and to add to external persecution of Jews, there was 
also a challenge from within Judaism, through the active role taken by the Gaon of Vilna, the anti-
Hasidic Talmudist, in initiating steps to oppose Hasidism through excommunication, leading to 
further persecution, verbal abuse, and violence. Despite all the challenges and persecutions, 



Sticky Note

A good introduction. Concise and sets
the answer in context.



Sticky Note

A brief but perceptive observation that the road to developing Hasidism was not always easy.



Sticky Note

First explanation of growth: the Enlightenment, the age of reason that threatened assimilation.



Sticky Note

Another reason for growth influenced by
anti-Semitism.



Sticky Note

The growth was not just ‘push’ factors
but Besht offered an attractive alternative to assimilation
and a refuge and stance against anti-Semitism.



Sticky Note

Explores the idea of Beshy making
Judaism more accessible to all.



Sticky Note

A closeness to the Rebbe helped
Hasidism to grow. A well explained paragraph.



Sticky Note

The answer then identifies opposition
and challenges but explains that these only served ‘serve
the contrary effect of making it stronger. ’







Hasidism did grow and the opposition to it appeared only to serve the contrary effect of making it 
stronger. 



Sticky Note

Overall, a very good, mature and well
explained answer. Band 5 30 marks.
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2. (a) Explain the growth of Hasidism in the time of Baal Shem Tov. [30] 


In this essay I will write about Hasidism and Baal Shem Tov and explain how it has developed 
including its distinctive features. 


Baal Shem Tov was born as Israel Ben Eliezer. His parents were old and he was brought up in the 
Ukraine. At an early age he became an orphan and grew up in poverty. He was taken in by a Jewish 
family and went to the local Jewish elementary school. The Jewish virtual library states: ‘He would 
wander in the fields and forests surrounding his home and seclude himself, pouring out his heart to 
God. Young Yisrael had an unusually strong emotional relationship with God.’ 


Overall, there is very little detail about his early life as the encyclopedia says ‘The Beshṭ’s life has 
been so adorned with fables and legends that a biography in the ordinary historical sense is not 
possible.’ We know more about his adult role when he became involved with the synagogue as a 
caretaker. This gave him the the opportunity to study and develop in Judaism and he attained an 
outstanding level of knowledge in the entire body of Jewish knowledge. Despite this achievement, 
he lived a very simple life and the local townspeople were completely ignorant of his status. 


He then got married but unfortunately and very sadly his wife passed away. Following the death of 
his wife he moved to a town near Brody where he was given a job as a teacher, teaching very young 
children. It was in Brody where he met Rabbi Ephraim of Brody and the Rabbi was so impressed with 
Israel that he gave his daughter, Leah Rochel, in marriage to Israel. Rabbi Ephraim sadly died but his 
wife’s brother Gershon Kitover was a major scholar and also a Rabbi. Gershon was not impressed 
with Israel at first because of his meagre appearance. Together they moved away to a small 
mountain village and Israel became a kept man whilst he spent his time in study and worship. 


Finally, in 1734, at the age of thirty-six years, Rabbi Yisrael emerged as a self-proclaimed holy man 
and was given the name Baal Shem Tov which means master of the name because of his excellent 
reputation and then he moved to the Ukraine to live. 


Besht, as he came to be known, was a charismatic leader and he inspired people to worship God and 
keep his commandments in a simple but joyous way. His influence spread quickly through Ukraine 
and through to Poland. Characteristic of his teachings were a simple lifestyle and singing and dancing 
in worship. His movement became known as Hasidism which means ‘piety’ and reflects the idea of 
living a pious life that centred on prayer, a love of God and love of others.  He taught that even the 
simplest Jew could access the teachings of Judaism as found in the Kabbalah. 



Sticky Note

Overall, an irrelevant answer which precisely matches the descriptor for L1 – that of a ‘very limited response, with little attempt to address the question’.

Band 1 -  4 marks ‘little attempt to answer
the question’



Sticky Note

Some candidates begin by explaining what they are going to do. Often it is just a repeat of the question and merits no credit. Sometimes, like here, the thrust of the question is changed leading to irrelevance.



Sticky Note

Unfortunately, these next four paragraphs are just biographical details about Besht. Whilst some of this may be relevant the majority is not; that which could be is not made so by referring to the ‘growth’ of
Hasidism.



Sticky Note

This paragraph highlights possible reasons for its ‘growth’i.e. the ‘distinctive features’ promised in the introduction; however, none of it is made
relevant to the question set.
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2. Explain the reasons for the growth of Hasidism in the time of Baal Shem Tov. [30] 
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5. ‘The specific demands of Judaism make assimilation into secular society
impossible for Jewish communities and individuals today.’


Evaluate this view [30] 


The word assimilation means that you fit into society, and on the one hand Jews don’t fit in 
because they do things differently. For example, they don’t work on the Sabbath and have to 
get home early on a Friday night. They have to rest for the whole of Sabbath and can’t go 
out shopping. Jewish young people can’t go out with their friends on a Saturday. If you don’t 
do the things that the majority of people do then you don’t fit in. 


Also, some Jews look different by wearing black clothes and hats and always having a 
beard and curls at the side of their hair. They do this because they are following the 
commands of the Torah very strictly.  


Jews also follow the kosher food laws. There are some animals that they don’t eat meat 
from, and they don’t ever eat shellfish. One scholar called Hoffman says that this is what 
they are supposed to do – ‘they are a reminder of distinctiveness.’ Because of this they can’t 
eat out in restaurants, and this means that they can’t assimilate.  


On the other hand some Jews are not so strict and don’t wear the kippah when they go out. 
They also eat the same kind of food as everyone else. This means that they are making an 
effort and therefore they can assimilate.  


In conclusion, we live in a multi-cultural society, and because we allow people to have 
freedom in their religious beliefs it means that Jews can carry on doing the things that makes 
them Jewish.  
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5. ‘The specific demands of Judaism make assimilation into secular society
impossible for Jewish communities and individuals today.’


Evaluate this view [30] 


Some would argue that there are certainly challenges for Jews living in Britain today which 
have the potential to make it difficult for them to assimilate fully into secular society. For 
instance, having to live according to the specific demands of the Torah can be a challenge.  
An example which can be used in evidence of this is that many Orthodox Jews wish to follow 
the laws of kashrut in their entirety.  However, in order for this to be undertaken successfully, 
food has to be produced, prepared and eaten in a certain way. Food production has to be 
supervised under rabbinic supervision and awarded a hechsher. Some supermarkets might 
sell kosher food, but only in limited amounts, and so there would be a problem for a Jewish 
individual or family if they live in a non-Jewish area. It is also impossible for Orthodox Jews 
to eat in non-Jewish restaurants or in the homes of non-Jewish people, thus limiting social 
contact with those outside their own particular cultural group.  


Jewish schools might also be said to encourage segregation rather than assimilation. This 
could have the negative effect of highlighting the cultural differences between the Jewish 
children and those who attend non-faith schools. However, for Orthodox Jews, providing a 
school based on the values of the religion would be seen as a way of protecting their 
children from the materialistic values of the secular world. Unterman highlights this argument 
when he claims that a Jewish education ‘cushions the effect of the gentile environment, 
enhances social contact with fellow Jews, limits the prospect of inter-marriage.’  


Religious dress also marks a person out as being different which can make assimilation 
impossible. For example, Hasidic men always have a beard and side curls in obedience to 
Leviticus 19:27: ‘You shall not round off the side-growth on your head, or destroy the side-
growth of your beard.’ They also wear black suits, white shirts and a large black hat. Hasidic 
women also stand out as different as they wear modest clothing which does not reveal their 
neckline, arms or legs. They also wear a wig once married to cover their hair as this is a 
requirement. Hasidic Jews have not tried to assimilate, and live in closed communities as it 
is impossible to live this type of life in mainstream society.  However, they have become 
victims of discrimination as a result.  


However, not all Jews have the same view. Reform Jews would argue that it is important to 
be assimilated into secular society, and they have shown that this is possible.  For example, 
many Reform Jews do not keep kashrut at all, whilst others keep the food laws at home, but 
are comfortable eating out in non-kosher restaurants and homes. Hoffman notes that this 
approach ‘has evolved … from the desire to facilitate relations with non-Jews.’  This can be 
used as evidence to show that Judaism can survive in a secular society, where there is 
compromise. Furthermore, Reform Jews firmly believe that this course of action does not 
take anything away from their faith. 


To conclude, some might argue that segregation rather than assimilation isn’t actually a 
problem for Orthodox Jews at all. As Hoffman points out (in reference to the laws of kashrut), 
for Orthodox Jews the traditional halakhah is binding: ‘ … if it entails great effort, expense 
and non-assimilation into non-Jewish society, then this after all serves the purpose of all 
these dietary laws. They are a reminder of distinctiveness. They require discrimination 
recognising that the body and food are given by God who calls for holiness in his people.’  
And such is the nature of Britain as a multi-cultural society, that there is a place for such a 
way of life even within a nation that is mainly secular. 
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UNIT 3 – Option C: Judaism -  Mark Scheme 


 


Positive marking 


 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 


Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 


 “Candidates could include some or all of the following, but other relevant points   
should be credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 


Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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A Level Generic Band Descriptors  
 


Band 
 
 


(marks) 


Assessment Objective AO1 – Section A questions      30 marks 
Demonstrate knowledge and understanding of religion and belief, including: 


 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 


5 
 
 


 
 
(25-30 
marks) 


 


 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response shows an excellent standard of coherence, clarity and organisation. 


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Insightful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 An extensive range of views of scholars/schools of thought used accurately and effectively. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 


4 
 
 
 


(19-24 
marks) 


 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Purposeful connections are made between the various approaches studied (within and/or across themes where 
applicable). 


 A range of scholarly views/schools of thought used largely accurately and effectively. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 


3 
 
 
 


(13-18 
marks) 


 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Sensible connections made between the various approaches studied (within and/or across themes where 
applicable). 


 A basic range of scholarly views/schools of thought used. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
2 
 
 
 
 


(7-12 
marks) 


 


 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Makes some basic connections between the various approaches studied (within and/or across themes where 
applicable) 


 A limited range of scholarly views/schools of thought used. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 


1 
 


 
 


(1-6 
marks) 


 


 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and examples. 


 Little  or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Very few or no connections made between the various approaches studied (within and/or across themes where 
applicable) 


 Little or no use of scholarly views/schools of thought. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B. A maximum of 3 marks should be awarded for a response that only demonstrates 


 'knowledge in isolation'. 


0  No relevant information. 
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Band 


Assessment Objective AO2- Section B questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


 
 


(25-30 
marks) 


 


 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the question set. 


 The response shows an excellent standard of coherence, clarity and organisation. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in context. 


 Confident and perceptive analysis of the nature of connections between the various elements of the 
approaches studied (within and/or across themes where applicable). 


 Thorough and accurate  use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 
 


4 
 


 


 
(19-24 
marks) 


 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 The response shows a very good standard of coherence, clarity and organisation. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analsysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 
 


 


3 
 


 


 
(13-18 


marks) 


 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 


2 
 


 


 
(7-12 


marks) 


 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason and/or evidence. 


 Basic use of the views of scholars/schools of thought, appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the approaches studied 
(within and/or across themes where applicable). 


 Some mainly accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 
 


1 
 


 


 
(1-6 


marks) 


 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the approaches studied 


(within and/or across themes where applicable). 


 Some use of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication.  
 


0  No relevant analysis or evaluation. 
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5. ‘The specific demands of Judaism make assimilation into secular society 
impossible for Jewish communities and individuals today.’ 
Evaluate this view. [AO2 30] 


 
Candidates could include some or all of the following, but other relevant points 
should be credited.  


 


 In practical terms the rituals and rites of passage, in particular the specific 
demands of Sabbath observance, obeying the Torah, all of which are vital to 
maintain Judaism when strictly adhered to, make assimilation impractical for the 
secular world if not impossible. Links could be made here to the fact that 
separation from a secular society protects Judaism from the evils of Utilitarian 
and egoistic approaches to life (Religion and Ethics). 


 Jewish education and Jewish schools are the epitome of separateness of the 
sacred from the secular state and candidates may use this as evidence that the 
statement is true. 


 Religious dress for some Jews may be presented as evidence that assimilation 
is impossible, especially from more isolated Jewish communities. 


 Kashrut Kosher food is another aspect of Jewish tradition that could potentially 
isolate and separate Judaism from secular society. 


 Issues regarding the role of women in marriage and female rights in divorce may 
be discussed and presented as a conflict between sacred laws and secular 
progression, but the focus should be on the issue of Jewish assimilation and the 
evidence could be used both in support or against the statement made. 


 Arguments against the statement will obviously recognise the diversity within and 
across Judaic traditions in terms of belief and practice and may evidence this 
with individual examples of assimilation drawn from Wales, the rest of Britain or 
other secular societies. Jews have been living successfully in Wales since at 
least the 18th Century. There are now about 2,000 Jews living in Wales, with an 
estimated 800 Jews living in Cardiff (according to the 2011 census data). 


 In addition, candidates may wish to approach the argument from the perspective 
that a secular society does not mean an intolerant society. They may take the 
line of argument that assimilation does not necessarily mean betrayal of Jewish 
principles or practices and once again may evidence this with individual 
examples of assimilation drawn from Wales, the rest of Britain or other secular 
societies for example with reference to kashrut, dress and education. 


 Another line of argument may indeed recognise the stark contrast between the 
sacred and the secular within Judaism, but argue that, whilst many traditional 
Jewish communities are private and some could argue, insular, this does not 
mean that they are isolated within a tolerant society. 


 It could also be argued that the notion of ‘Britishness’ embraces Jewish religious 
identity along with other religions, creeds and cultures and that the inclusive 
nature of Britain as a multi-cultural society makes assimilation work. 


 
Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
 


 
  












5. ‘The specific demands of Judaism make assimilation into secular society
impossible for Jewish communities and individuals today.’


Evaluate this view [30] 


The word assimilation means that you fit into society, and on the one hand Jews don’t fit in 
because they do things differently. For example, they don’t work on the Sabbath and have to 
get home early on a Friday night. They have to rest for the whole of Sabbath and can’t go 
out shopping. Jewish young people can’t go out with their friends on a Saturday. If you don’t 
do the things that the majority of people do then you don’t fit in. 


Also, some Jews look different by wearing black clothes and hats and always having a 
beard and curls at the side of their hair. They do this because they are following the 
commands of the Torah very strictly.  


Jews also follow the kosher food laws. There are some animals that they don’t eat meat 
from, and they don’t ever eat shellfish. One scholar called Hoffman says that this is what 
they are supposed to do – ‘they are a reminder of distinctiveness.’ Because of this they can’t 
eat out in restaurants, and this means that they can’t assimilate.  


On the other hand some Jews are not so strict and don’t wear the kippah when they go out. 
They also eat the same kind of food as everyone else. This means that they are making an 
effort and therefore they can assimilate.  


In conclusion, we live in a multi-cultural society, and because we allow people to have 
freedom in their religious beliefs it means that Jews can carry on doing the things that makes 
them Jewish.  



Sticky Note

The candidate has identified some of the issues raised by the question, and has generally attempted to address them, Band 2 11 marks. As it stands, the response currently lacks purposeful analysis and effective evaluation. The diverse nature of Judaism also needs to be addressed.



Sticky Note

The conclusion raises a relevant issue, but the candidate fails to explore it in sufficient detail.



Sticky Note

An attempt has been made to offer a counter-argument, but it lacks purposeful analysis.



Sticky Note

The view of a particular scholar has been used appropriately and in context.



Sticky Note

Specialist language is limited, yet, where used, it is accurate.




Sticky Note

A further reason is offered, but the candidate has missed the opportunity to enter into a more detailed analysis of the reasons why Hasidic Jews have problems assimilating into secular society.




Sticky Note

The opening argument is satisfactorily supported by evidence, however it offers a generalised view of Judaism rather than in relation to a specific branch of the faith. 
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5. ‘The specific demands of Judaism make assimilation into secular society
impossible for Jewish communities and individuals today.’


Evaluate this view [30] 


Some would argue that there are certainly challenges for Jews living in Britain today which 
have the potential to make it difficult for them to assimilate fully into secular society. For 
instance, having to live according to the specific demands of the Torah can be a challenge.  
An example which can be used in evidence of this is that many Orthodox Jews wish to follow 
the laws of kashrut in their entirety.  However, in order for this to be undertaken successfully, 
food has to be produced, prepared and eaten in a certain way. Food production has to be 
supervised under rabbinic supervision and awarded a hechsher. Some supermarkets might 
sell kosher food, but only in limited amounts, and so there would be a problem for a Jewish 
individual or family if they live in a non-Jewish area. It is also impossible for Orthodox Jews 
to eat in non-Jewish restaurants or in the homes of non-Jewish people, thus limiting social 
contact with those outside their own particular cultural group.  


Jewish schools might also be said to encourage segregation rather than assimilation. This 
could have the negative effect of highlighting the cultural differences between the Jewish 
children and those who attend non-faith schools. However, for Orthodox Jews, providing a 
school based on the values of the religion would be seen as a way of protecting their 
children from the materialistic values of the secular world. Unterman highlights this argument 
when he claims that a Jewish education ‘cushions the effect of the gentile environment, 
enhances social contact with fellow Jews, limits the prospect of inter-marriage.’  


Religious dress also marks a person out as being different which can make assimilation 
impossible. For example, Hasidic men always have a beard and side curls in obedience to 
Leviticus 19:27: ‘You shall not round off the side-growth on your head, or destroy the side-
growth of your beard.’ They also wear black suits, white shirts and a large black hat. Hasidic 
women also stand out as different as they wear modest clothing which does not reveal their 
neckline, arms or legs. They also wear a wig once married to cover their hair as this is a 
requirement. Hasidic Jews have not tried to assimilate, and live in closed communities as it 
is impossible to live this type of life in mainstream society.  However, they have become 
victims of discrimination as a result.  


However, not all Jews have the same view. Reform Jews would argue that it is important to 
be assimilated into secular society, and they have shown that this is possible.  For example, 
many Reform Jews do not keep kashrut at all, whilst others keep the food laws at home, but 
are comfortable eating out in non-kosher restaurants and homes. Hoffman notes that this 
approach ‘has evolved … from the desire to facilitate relations with non-Jews.’  This can be 
used as evidence to show that Judaism can survive in a secular society, where there is 
compromise. Furthermore, Reform Jews firmly believe that this course of action does not 
take anything away from their faith. 


To conclude, some might argue that segregation rather than assimilation isn’t actually a 
problem for Orthodox Jews at all. As Hoffman points out (in reference to the laws of kashrut), 
for Orthodox Jews the traditional halakhah is binding: ‘ … if it entails great effort, expense 
and non-assimilation into non-Jewish society, then this after all serves the purpose of all 
these dietary laws. They are a reminder of distinctiveness. They require discrimination 
recognising that the body and food are given by God who calls for holiness in his people.’  
And such is the nature of Britain as a multi-cultural society, that there is a place for such a 
way of life even within a nation that is mainly secular. 



 

Sticky Note

Why ?



 

Sticky Note
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Sticky Note

Overall, the answer is balanced, well-structured and the evidence used to illustrate each point is indicative of confident, critical analysis and perceptive evaluation.  Specialist language has been used accurately throughout (e.g. ‘kashrut’, ‘hechsher’ and ‘halakhah’). Quotations from sacred texts and scholars have also been used appropriately and in context. The diverse nature of Judaism has also been very well-represented

Band 5 28 marks




 

Sticky Note

This is a good logical conclusion, demonstrating a further dimension to the issue, whilst at the same time bringing the answer to a close.



 

Sticky Note

The candidate provides a clear counter -argument through an opposing line of reasoning, thus showing that they have successfully identified and thoroughly addressed the issues raised by the question set. 



 

Sticky Note

The view of a second scholar has been used appropriately and in context.




 

Sticky Note

The candidate continues to give a perceptive analysis of the nature of the issue. 



 

Sticky Note

The view of a scholar has been used appropriately and in context.




 

Sticky Note

A further reason is offered with an explanation to prove it.



 

Sticky Note

This is a good evaluative style which introduces a particular line of argument with a clear example and evidence to prove it.
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5. ‘The specific demands of Judaism make assimilation into secular society
 impossible for Jewish communities and individuals today.’ 
Evaluate this view. [30] 
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